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1. Introduction 
In 1991, Garrett divided pedagogical software into 5 categories—tutorials, 
drills, games, simulations, and problem solving. In revisiting this typology, Garrett 
(2009) states it “is irrelevant today” (p. 722), dividing current CALL into 3 
categories, tutorial, engagement with authentic materials, and communication. In 
determining what technology is appropriate for use with classes, Chew, Jones, & 
Turner (2008) point out that it is important for educators to ensure that the 
technology they choose meshes with the educational philosophy of the class. Much 
recent work on web 2.0 technology, especially blogs, has emphasized a connection 
between this technology and collaborative learning. This paper will explore this 
connection in language classrooms by providing first a brief look at collaborative 
learning and then discussing the use of collaborative learning within the language 
classroom and within blogs generally. The paper will then end with a look at how 
blogs can promote collaborative learning among language learners. 
 
2. Collaborative Learning 
The fundamental premise upon which collaborative learning is founded is 
that learning takes place in a social environment and that when students are working 
together or with an “expert” learning can be facilitated. As Smith and MacGregor 
(1992) explain, the notion of learning within a collaborative learning perspective is 
seen as “an active, constructive process: to learn new information, ideas, or skills, 
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our students have to work actively with [this information, these ideas, or these skills] 
in purposeful ways” (p. 11). In other words, students learn not simply by studying 
and memorizing but through actively using that which is meant to be learned, 
constructing new ideas and placing new information within the information that they 
already have. A key component of this construction of new knowledge is that 
learners work in a social setting, constructing this knowledge with the aid of others. 
Of this social construction, Smith and MacGregor state, “In collaborative learning, 
there is the intellectual synergy of many minds coming to bear on a problem, and the 
social stimulation of mutual engagement in a common endeavor. This mutual 
exploration, meaning-making, and feedback often leads to better understanding on 
the part of students, and to the creation of new understandings as well” (p. 12). 
Another key concept often discussed within the framework of collaborative 
learning is that of Vygotsky’s zone of proximal development (ZPD). The ZPD is that 
place where a learner, while not able to complete a given task on his/her own, is able 
to complete it with the assistance of another. Through social interaction and 
collaboration, that is, learners can surpass their own individual abilities to complete 
tasks that they otherwise would not be able to complete, and in the process, begin to 
acquire the knowledge of how to complete those tasks on their own. About the ZPD, 
Lantolf (2000) states, “it seems clear that people working jointly are able to 
co-construct contexts in which expertise emerges as a feature of the group…. The 
ZPD, then, is more appropriately conceived as the collaborative construction of 
opportunities … for individuals to develop their mental abilities” (p. 17). Thus, as 
learners are collaborating with one another the expertise that learners draw on to aid 
in their development comes not necessarily from any one individual within the dyad 
or group, but from the group itself. 
A final concept that should be mentioned is the concept of scaffolding. 
Within the perspective of collaborative learning, scaffolding is that which leads the 
learner to develop new skills or to construct new knowledge. Ge, Yamashiro, and 
Collaborative Learning as the Foundation for Using Blogs with Second Language Classes 65  
 
Lee (2000) say that this is made possible because scaffolding works to make the task 
less complex and to model expert performance for the learner. In this way, as 
learners collaborate, the group is able to demonstrate for each individual leaner how 
to accomplish the task while at the same time making the task less complex by 
allowing contributions from multiple sources. Rather than having one individual 
being overwhelmed by the task, each individual leaner is able to use his/her current 
knowledge to further the group’s efforts while observing how and what other 
members contribute. Each individual learner can then take those observations and 
apply them to what he/she already knows in order to construct new knowledge of the 
task or subject matter. 
 
3. Collaborative Learning and Second Language Learning 
In recent years, researchers and teachers have started making use of 
collaborative learning in the language classroom. While Krashen’s (1985, 1988) 
proposed Input Hypothesis has influenced language teaching1, Swain (1985, 1995) 
pointed out that comprehensible input is not sufficient for language learning, that 
opportunities to produce the language are at the very least facilitative of acquisition. 
Moreover, van Lier (2000) states, “In Gibson’s ecological psychology, as in the 
work of Vygotsky, Bakhtin, and their respective followers, the unit of analysis is not 
the perceived object or linguistic input, but the active learner, or the activity itself” 
(p. 253; italics in original). Both of these issues with regards to input and output are 
important with respect to collaborative learning in the language classroom. 
First, van Lier’s (2000) comment about input gets back to the issue of 
collaborative learning in that learning, specifically here language learning, takes 
place not simply by receiving input related to new linguistic forms, but rather by 
doing so within a given activity. Furthermore, that activity not the form is what is 
                                                                 
1 The Input Hypothesis states that access to input that is slightly beyond a learner’s current 
language level is both necessary and sufficient for second language development. 
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most important. The activity the learner is engaged in is what allows for interaction 
with new linguistic forms and is what gives those new linguistic forms meaning. 
That is, through collaboration with others, the learner is able to gain exposure to 
new linguistic forms, forms which are slightly beyond the current level of the learner, 
and at the same time, through this same collaboration with others, the learner is able 
to gain an understanding of these forms. 
Swain (1985, 1995) focuses not on the activity but rather on the language 
that the learner produces, stating that learning is facilitated not only by giving 
learners an opportunity to produce language, but by producing it in situations where 
their attention is drawn to the forms they are attempting to produce. In recent 
research, Swain (2000; Swain & Lapkin, 2001) investigated this facilitation by 
looking at collaborative dialogues, that is, output that learners produce as they 
collaborate to produce or re-produce a written or oral text. What Swain has found is 
that in these collaborative dialogues, learners often focus their discussions on the 
language they are trying to produce and in doing so negotiate about what are or are 
not appropriate language forms. Swain and Lapkin state, “the activity of writing 
collaboratively led students to discuss their own language use as they encountered 
problems. They brought to conscious attention gaps in their own knowledge and 
worked out possible solutions through hypothesis formation and testing, relying on 
their joint linguistic resources” (p. 110). What can be seen in this comment, then, is 
exactly what was said regarding collaborative learning: the dyad or group creates an 
expertise that the individual learner working alone would not have, and so the 
individual learners can each draw on the group-created expertise in developing their 
knowledge of the language. 
Finally, Donato (1994, 2000) explores the use of scaffolding in second 
language classrooms. In doing this, Donato (2000) describes a study done by 
Takahashi in 1998, which investigated classroom interactions within an elementary 
school Japanese as a foreign language class. As Donato shows, within the study are 
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clear examples of conversations that the students had with one another and with the 
teacher in which the students and the teacher engaged in scaffolding work in order to 
aid the other students, and that through this scaffolding work, students were able to 
develop from producing one-word utterances to producing much longer utterances. 
Through this scaffolding work, learners were able to mitigate the complexity of the 
tasks for their peers and were able to provide well-formed examples of the target 
language, thus aiding in their peers’ language development. 
 
4. Collaborative Learning and Blogs 
Since almost the beginning of blogging, researchers and educators have 
argued that blogs can be used beneficially in education (Bartlett-Bragg, 2003; Ferdig 
& Trammell, 2004; Kadjer & Bull, 2003, 2004; Oravec, 2002; Rovai, 2001; Tan, Ow, 
& Ho, 2005). One reason that has often been cited is the connection between blogs 
and collaborative learning. Ferdig & Trammell argued that blogs foster collaborative 
learning because they promote knowledge construction in two ways. First, in 
creating blog posts, students are encouraged to publish their thoughts on a particular 
topic. In publishing their thoughts in this way, students are pushed to formulate their 
ideas about that topic into coherent thought. Once they have published their thoughts 
about the topic, then other students can read them and use them as aids in 
developing their own thoughts about that topic. Moreover, as Tan, Ow, & Ho state, 
“The ability to comment on these ideas enables individuals to participate in social 
construction of knowledge and meaning making. Scaffolding of the meaning making 
process carried out through commenting can further enhance learning” (p. 3). Due to 
the comment feature of blogs, the teacher or other students can give feedback to the 
original poster in the form of comments. The comments together with the original 
blog post allow for the social construction of the students’ knowledge regarding the 
topic under discussion. 
Another way that blogs can contribute to the collaboration of students is to 
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open the discussion to students who may not otherwise be involved. As Miceli, 
Murray, & Kennedy (2010) point out, blogs allow students who might feel 
uncomfortable speaking out in class to join in the discussion. Collaborative learning 
is usually thought of as carried out in dyads or small groups (Smith & MacGregor, 
1992), but this is at least partially due to the spatial and temporal constraints of the 
classroom. Blogs, however, create virtual classroom space that is constrained by 
neither time nor space, thus allowing all students willing to contribute to the 
construction of knowledge the opportunity to do so. As such, new voices can be 
heard from and often are (Ward, 2004). 
While most of the work cited above regarding the use of blogs in education 
has come from content classes, there has been an equally strong call for making use 
of blogs in the language classroom (Ducate & Lomicka, 2005, 2008; Godwin-Jones, 
2003; Jones & Nuhfer-Halten, 2006; Murray & Hourigan, 2008; Pinkman, 2005; 
Rezaee & Oladi, 2008; Warschauer, 2010). As Ducate & Lomicka (2008) argue, 
“Students interact as readers and writers as they co-construct their own learning, 
thus social interaction becomes necessary to second language learning” (p. 11). 
Miceli, et al. (2010) point out that blogging allows for students to use the language 
in authentic communication with other students. Both Ducate & Lomicka’s (2008) 
and Miceli, et al.’s statements about using the language in meaningful activity tie 
back to van Lier’s comments, discussed above, regarding the importance of 
participating in collaborative activity in gaining access to and learning new 
linguistic forms. In engaging in the activities of authentic reading and writing in the 
target language, learners are presenting themselves and other students the 
opportunities to encounter new linguistic forms and, consequently, the opportunities 
to expand or restructure their knowledge of the target language. 
There are other ways that blogs can contribute to language development 
within a collaborative learning framework. One way is that blogs have the potential 
to support the types of collaborative dialogue talked about in Swain (2000) and 
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Swain & Lapkin (2001) and discussed above. There is certainly the potential for 
students to negotiate about the appropriateness of certain linguistic forms within the 
comment section. Whether or not students actually do this, though, is an empirical 
question and more research needs to be done in order to completely address this 
question. A second way that blogs have the potential to contribute to language 
development is that students may include in their blog posting a discussion about the 
language itself. An example of such a blog posting can be found in Longcope (2011). 
In one blog entry discussed in this study, a student posts a video of a learner of 
Japanese discussing the difference between the meanings of the English phrase high 
tension and the Japanese phrase ハイテンション (high tension). In this way, the 
student is contributing to a social construction of knowledge of the English language. 
Again, while such blog entries are possible and apparently are made, the empirical 
question that needs to be addressed in the future is how common are such blog 
posts. 
 
5. Conclusion 
As can be seen from the above discussion, fostering collaborative learning 
within a class is a main goal of using blogs in education. Furthermore, this works 
well not only with content classes but also with second language classes. Blogs give 
students a place where they can use the language in meaningful discussion with one 
another and in so doing provide scaffolding for each other while engaging in 
co-construction of knowledge about the language. 
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